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Sunday, Keynote, Arleen Arnsparger, Center for Community College Student Engagement (CCCSE) 

Highlights:  

From a student’s point of view: 
92% of new students believe they have the motivation needed for college 
89% of new students believe they have are prepared for college 
But the Fact is:50% of students leave within the first year 

If you help students especially during the first 12‐15 hours to stay, this dramatically improves retention. 

Many students are scared, often citing their high school teachers telling them ‘they won’t let you get away with this.” 

Students don’t know what they don’t know, we don’t either. 

Faculty often say ‘but we gave them the info…’ but students DON’T do OPTIONAL, as in advising. 

Students say they’re worried about “time” and 50% don’t manage their time, and again, 50% of students leave within 
the first year. 

So, what does work at the front door? Mandatory meetings, such as with advisors. 
So, what does work before classes start? Mandatory orientation, NOT ONLINE. Students will grouse, then go. 
So, what does work in class? Discuss, reinforce, MAKE THEM THINK, interact. Provide feedback, listen, provide fun, and 
be passionate. 

A note from returning students, ‘I almost dropped…’  
So why did they stay? The campus “gave them a name,” and put students first. 

Monday Keynote, Wright Lassiter, Chancellor, Dallas County Community College District 

Highlights: 

Innovation attracts talent 
Change can only take place if those involved want to. 

He told the story of a gunslinger in the old west that embarrassed a prospector by ‘making him dance’ by shooting at his 
feet. Later, the prospector caught the gunslinger unaware, with a shotgun pointed at the gunslinger’s head. The 
prospector said, “Have you ever kissed the backend of a mule?” The gunslinger replied “No, but I have always wanted 
to.” So the trick is all about motivation, and those challenges, and to make sure that the change agent can elaborate, put 
together cooperation that leads to synthesis. 

To assist with adapting to change: 
create a vision that fits 
take action before the opportunity passes 
work toward a ‘complete’ student 
Assess prior knowledge 
Provide a career lattice, not a ‘one way only’ career ladder 
The key to college culture that supports innovation: TRUST 
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Monday 10:00 ROOM 5B, LEVEL 3 | Educational Technology 
Unplugged: Retaining Students in an Online Class 
Retaining students in an online class is a challenge. Sometimes students feel that either they or the professor is missing. 
This presentation will discuss simple strategies for connecting with students and encouraging them to participate in the 
online classroom. 
Amardeep Kahlon, Professor, Austin Community College (TX)  
 
Highlights: 
Student’s ay email is so “yesterday;” they are quick to leave, and they want it now. 
Challenges: 
Out of site 
propagation delays 
Problems with technology 
Lack of peer support in an online environment. 
 
Must have faculty buy in, and tutoring & academic support. (Students don’t realize it is available) 
One Solution: DEADLINES WORK.  
 
http://www.educationdynamics.com/downloads/press‐releases/survey‐stop‐out.pdf 
Conducted in November 2008, the survey was designed to identify students’ motivations for deserting their online degree or 
certificate programs.  
Financial challenges (41 percent) proved to be the main contributor to student attrition, followed  
by life events (32percent),  
health issues (23 percent),  
lack of personal motivation (21 percent) and  
lack of faculty interaction (21 percent).  
 

Nearly half (47 percent) of students who dropped out did so even before completing one online course. 
 

When asked to select the resources that online institutions could have provided to improve the online student experience, 53 
percent craved more online student services and Web‐based academic advising. Self‐help, time management and organizational 
advice also ranked as coveted offerings among students who stopped out (46 percent).  
 
Solutions: 
Communication, CONSTANT CONTACT: email, LMS, Chat, see below about using the tools they use (Twitter) 
Use discussions, and have introductions, and have a Questions forum.  

Have a MANDATORY ORIENTATION, have a FAQ, use regular assignment due dates, and provide quick feedback 

Regular assignments keeps students connected, and there should be an incentive to turn in early.  
Provide academic review (let them know how they are doing… grades) 

LMS may not be enough, use emerging technology: twitter, Facebook, YouTube, Adobe Connect 

Tell them they need a PLAN B, what to do if home computer crashes, etc. (Part of orientation?) 

Strategies: 
Realistic expectations, proper advising, Engagement, and a human touch.  
Point out that online classes ARE NOT EASIER, have more time requirements, not less 
Use humor 

  



Notes on NISOD, 2009          R. Craig Collins            p. 3 

 
Monday, 11:15 ROOM 5B, LEVEL 3 | Teaching/Learning 
Hat Trick 2009: Student Support with Free and Almost‐Free Software 
Faculty can use all the help they can get in addressing multiple learning styles. A great way is to support traditional and 
e‐learning students on the web. What pedagogical foundations and budget‐minded solutions are available? 
Robert Craig Collins, Faculty, Temple College (TX) 

 

Resources 
Collins Guides to Curriculum and Technology 
http://www.templejc.edu/dept/cis/CCollins/common/training.html  

Collins Guide to CIA, REACT, and FAA 
http://www.templejc.edu/dept/cis/CCollins/distance‐ed/NISOD2006/NISOD‐CIA.pdf  

Collins Guide to CIA and Bloom’s Taxonomy 
http://www.templejc.edu/dept/cis/CCollins/common/cia‐defined.html  

Digital Image Editing Adobe Photoshop or GIMP 
http://www.gimp.org/    

Animated GIF creation 
http://www.whitsoftdev.com/unfreez/  

Creating Adobe Acrobat files Adobe Acrobat Pro or CutePDF 
http://www.cutepdf.com/  

Word Processing/Basic Web pages using Microsoft Word or Open Office 
http://www.openoffice.org/  

HTML Web Page Editing Adobe Dreamweaver or NVu 
http://www.net2.com/nvu/  

Video Screen Capture Techsmith Camtasia or Camstudio 
http://camstudio.org  
 
Audio editing Audacity 
http://audacity.sourceforge.net/ 
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Monday, 1:30 Room 6B, Level 3 | Culture of Evidence 
Assessing Academic Disciplines: A Quick, Quantitative Approach 
Accurate and timely program assessment is an ongoing challenge, particularly in the academic disciplines. Faculty 
members at Tarrant County College District (TCCD) have developed a quick, quantitative document for data collection 
and program review. Building on an earlier model developed by district technical faculty, academic faculty members 
from various campuses designed a new instrument for program review. The new design enables department chairs and 
coordinators to assess programs quickly. Decide if the TCCD model is applicable to your academic area! 
Linda Wright, Department Chair, History and Philosophy, Tarrant 
County College Northeast; Yolanda Johnson, Associate Professor, 
MTH; and Robbie Sheffy, Associate Professor, BUA, Tarrant County 
College South; and Janice Smith, Professor BIO, Tarrant County 
College Northwest (TX) 
 
Highlights: Offers three year comparison, short term and long term info on classes and space 
Very little open ended, mostly yes/no or numerical data 
 
Actually more an inventory, as it contained no student outcomes. Instrument given to Dr. Botts 
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Monday, 2:45 ROOM 19A, LEVEL 4 | Leadership/Org. Development 
Campus Safety for Community Colleges 
This presentation will review how to craft an appropriate plan for handling school violence—using emergency 
notification, lock‐down, response, and threat assessment. Community college leaders must engage the entire college 
and address faculty needs and concerns in the classroom. 
Lesley Keeling‐Olson, Interim Director, Liberal Arts/Department Chair of Criminal Justice; and Mark Smith, Interim Vice 
President for Educational Services, Temple College (TX) 
 
Monday, 4:00 ROOM 10B, LEVEL 3 | Teaching/Learning 
Is This on the Test? Academic Integrity in Online Assessment 
Many online courses rely heavily on testing as a primary means of assessment, in spite of a fear of student cheating. This 
presentation will examine the role that a multiple means of assessment approach—including testing to curb cheating 
and increase student engagement—has on the academic integrity of the course. 
Richard Leslie, Coordinator, Center for Instructional Design; and Fred Hills, Program Director, CIS, McLennan Community 
College (TX) 
 
Highlights: 
Many believe that students cheat more online than in tradition, and that they can catch them in class 
Many solutions to online testing, such as lockdown browsers, are not ADA compliant. 
Get a writing sample from students to compare to later. 
Let the learners know as much as possible about the process, and how easy it is to catch cheaters. 
Many feel pressured into cheating, especially if time management breaks down. 
 

See handout  1   
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Tuesday, Keynote, Lumina Foundation, Achieving the Dream 

Highlights: Trying to go from 39% with degrees/credentials to 60%, and has spend $64,000,000 plus raised an additional 
$15,000,000 

Goal: Excellence and Equity 
Focus: Retention and Graduation, such as Developmental Math and English 
Facts: only 17% completed math sequence after 2 years 
support skills class + math improved success and helped with closing the gap, going from 13.6 to 3.6% 

Tuesday, 10:00 ROOM 17A, LEVEL 4 | Teaching/Learning 
Using Brain Research to Enhance and Energize Instruction 
This lively presentation, peppered with humor, music, and audience participation, engages and empowers educators. 
Take a tour of a real brain via MRI brain scan, and learn how multiple pathways are involved in learning. Explore how 
knowledge is constructed in the brain, with implications for classroom practices. Discover principles for instruction, 
based on brain research, and acquire strategies for addressing learning differences. Experience what it feels like to use 
alternative pathways in the brain. Participants will leave this session energized and excited about trying these new 
approaches to teaching and learning! 
Janet Zadina, Assistant Professor, Cognitive Neuroscience/Educational Neuroscience, Department of Psychiatry and 
Neurology, Tulane University School of Medicine, New Orleans (LA) 
 
See handout 2 
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Tuesday, 11:15 Room 9B, Level 3 | Developing Faculty 
The Future of Faculty Development 
As budgets contract, faculty members retire, and technology becomes more pervasive, what will be the focus of faculty 
development? This completely interactive session will give participants an opportunity to work toward substantial 
answers to this question, using the open‐spaces method. 
Karinda Barrett, Director, Center for Teaching Excellence, Tallahassee Community College (FL) barrettj@tcc.fl.edu 
 
Takeaway: polleverywhere.com (free) 
Takeaway: txpod.org The network (Teaching Excellence) 
Discussed attendance at professional development, recording of attendance, and rewarding attendance, and the need 
to include adjunct 
 
Tuesday, 1:30 Ballroom G, Level 4 | Developing Faculty 
Bridge to Student Success:  Supporting Adjunct Faculty 
Richland College’s vision is to be the best place we can be to learn, teach, and build sustainable local and world 
community. Learn how this Baldrige institution recruits, supports, and integrates adjunct faculty to accomplish its  
strategic planning priorities of response to community, student success, employee success, and institutional 
effectiveness. In this interactive session, presenters will share strategies to acquaint adjunct faculty with college culture, 
provide professional development, and create a climate with a focus on student learning. 
Zarina Blankenbaker, Associate Vice President for Teaching and Learning; Audra Barrett, Dean, Distance Learning; and 
Judy Cline, Adjunct Professor, Richland College (TX) 
 
They have created ACCESS (Adjunct College Center for Evening/Weekend Support Services) $28000‐$22000/yr 
30$ full time faculty, 70% adjunct (80% adjunct hours during the day)  
They use recruitment fairs, grad schools, and work of mouth to recruit 
ACCESS has conference rooms, office staff (copy, rolls notification), computer carrels, and IT support for adjunct 
Offer professional development that leads to certificate; certificate leads to class choice and more classes 
http://www1.dcccd.edu/rlc/adjunctorient/index.cfm  see also http://www. Part‐TimePress.com/shop     
 
Tuesday, 2:45 ROOM 5B, LEVEL 3 | Instructional Technology 
Beyond Web 2.0: How to Use Internet Assets to Teach More Effectively 
This presentation will emphasize considering and applying web resources (including Web 2.0, Semantic Web and 
audio/video) tools in the classroom, including presentation and assessment. These tools are appropriate for any 
instructors—including those teaching full‐distance and web‐assisted courses. Participants will leave with real‐world 
ideas and a resource list of more than 400 education‐friendly websites. 
Jeff Borden, Education Solutions Consultant, Pearson eCollege (CO) jeffb@ecollege.com 
 
HP and IBM now ask on application if applicant has taken any online courses, as that reflects mastery of a skill set 
50% of skills now become outdated in 3‐5 years as we continue to move away from agriculture, industry, information, 
and service to a creativity society, where we move information to ordered knowledge. 
 
Takeaway: SMS such as ChaCha.com can support cell request for info 
Generation M will be multi modal and multi nodal, and will need variation in instruction 
Takeaway: ‘Standard issue students’ are rare. Deal with multiple intelligences. 
His teaching model: tell show do review and ask. 
 
Suggestions: Google topic, simulate applet for widgets (widgetbox.com) ; games (competition, rules, goals) 
Takeaway: search YouTube for How not to use PowerPoint 
Takeaway: zentation.com combines YouTube and PowerPoint         To Handout  (ppt)
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Wednesday, 8:15 Room 13B, Level 4 | Educational Technology 
Motivating and Supporting Faculty in Online Instruction 
How can your institution motivate faculty to teach online? This session will examine faculty misconceptions about online 
instruction and ways to incorporate effective instructional support to make life easier for students, teachers, and 
administrators. 
Katie O’Brien, Graduate Assistant; and Preeti Palvankar, Education Technology Designer, Kent State University (OH) 
 
They lied. They only discussed the problems, with no solutions. Gripe session. 
 
Wednesday, 9:30 Room 8A, Level 3 | Developing Faculty 
Walking the Talk: Distance Learning Certification for Faculty 
Effective online teaching requires multiple talents, including mastery of content, pedagogy, and an understanding of 
available technology tools to achieve instructional outcomes. Discover how a collaborative effort resulted in the 
development of a certification process for online educators. This certification process ensures high‐quality, consistent 
approaches to online instruction. 
Charles Fox, Director, Instructional Technology Services; and Jim 
Rhodes, Instructional Technologist, Polk Community College (FL) 
 
Check out http://elearning.polk.edu/  
username nisod 
password nisod 
 
Combines face to face training with online modeling and content 



Questions 

• How do yo u defr neAcademic Integr ity? 

•	 How many of you believe tha t students 
cheat more often on online tests th an 
t hey do in traditional settings! 

•	 How many of you requ ire pro ct o red 
t esting? 

• Ho w	 many of you build in multiple means 
of assessment in yo ur online courses ? 

Is this on the test ? 
Acadermc lntegri')' in Online.Assessment 

Richard Leslie 
Fred Hills 

McLennan Communi')' College 

What is Academic Integrity? 

• Scho lar ly activities in an ope n, honest and 
re sponsible environment 

• Commitment NOT to: 

• Falsify 
o Misrepresent 
• Deceive 

• Promote values of: 
o Hones')' 
• Trust 
• Fairness 
o Respect 
• Responsibility 

"The phrase academic integrity carries a variety of 
meanings. O ne meaning refers to the ex tent to 
which a cou rse of learning that is offered actually 
delivers what is promises in a compe tent, clear, 
and complet e way. Ano ther meaning refers to the 
ex tent to which the assessment of student 
progress is carried out fairly, without bias,and 
witho ut be ing compromised by dishonesty on 

the part of the t est-taker - in short, witho ut 
ch eating ." 

(Shyles, 2002) 

W hy the concern w ith Online 
Ac ademic Integrity? 

Explosive Growth in Online Courses 

.9.7% growth o f e n ro llme nt from 2005 ­
2006 

• 2S% of all US Highe r Ed s tu dents on line ­
3.5 Million s tu dents 

200 7 Slcan-C repe-eOritn~ Naoon 

Why t he concer n with Onl ine 
A cademic Integrity? 

Faculty Percepti ons 

• Today's t e chno logy ma kes it easier to
 
cheat
 

• Ed ucat o rs be lieve th ey can	 spot cheati ng 
- but on line c heating is new te r ri tory 

• To ols t hat are used in tradit ional 
class ro oms. such as tests or pop qu izzes 
o r proctored exams do no t work as w ell 
in an online environment 



Questions 

• How do yo u defr neAcademic Integr ity? 

•	 How many of you believe tha t students 
cheat more often on online tests th an 
t hey do in traditional settings! 

•	 How many of you requ ire pro ct o red 
t esting? 

• Ho w	 many of you build in multiple means 
of assessment in yo ur online courses ? 

Is this on the test ? 
Acadermc lntegri')' in Online.Assessment 

Richard Leslie 
Fred Hills 

McLennan Communi')' College 

What is Academic Integrity? 

• Scho lar ly activities in an ope n, honest and 
re sponsible environment 

• Commitment NOT to: 

• Falsify 
o Misrepresent 
• Deceive 

• Promote values of: 
o Hones')' 
• Trust 
• Fairness 
o Respect 
• Responsibility 

"The phrase academic integrity carries a variety of 
meanings. O ne meaning refers to the ex tent to 
which a cou rse of learning that is offered actually 
delivers what is promises in a compe tent, clear, 
and complet e way. Ano ther meaning refers to the 
ex tent to which the assessment of student 
progress is carried out fairly, without bias,and 
witho ut be ing compromised by dishonesty on 

the part of the t est-taker - in short, witho ut 
ch eating ." 

(Shyles, 2002) 

W hy the concern w ith Online 
Ac ademic Integrity? 

Explosive Growth in Online Courses 

.9.7% growth o f e n ro llme nt from 2005 ­
2006 

• 2S% of all US Highe r Ed s tu dents on line ­
3.5 Million s tu dents 

200 7 Slcan-C repe-eOritn~ Naoon 

Why t he concer n with Onl ine 
A cademic Integrity? 

Faculty Percepti ons 

• Today's t e chno logy ma kes it easier to
 
cheat
 

• Ed ucat o rs be lieve th ey can	 spot cheati ng 
- but on line c heating is new te r ri tory 

• To ols t hat are used in tradit ional 
class ro oms. such as tests or pop qu izzes 
o r proctored exams do no t work as w ell 
in an online environment 



Questions 

• How do yo u defr neAcademic Integr ity? 

•	 How many of you believe tha t students 
cheat more often on online tests th an 
t hey do in traditional settings! 

•	 How many of you requ ire pro ct o red 
t esting? 

• Ho w	 many of you build in multiple means 
of assessment in yo ur online courses ? 

Is this on the test ? 
Acadermc lntegri')' in Online.Assessment 

Richard Leslie 
Fred Hills 

McLennan Communi')' College 

What is Academic Integrity? 

• Scho lar ly activities in an ope n, honest and 
re sponsible environment 

• Commitment NOT to: 

• Falsify 
o Misrepresent 
• Deceive 

• Promote values of: 
o Hones')' 
• Trust 
• Fairness 
o Respect 
• Responsibility 

"The phrase academic integrity carries a variety of 
meanings. O ne meaning refers to the ex tent to 
which a cou rse of learning that is offered actually 
delivers what is promises in a compe tent, clear, 
and complet e way. Ano ther meaning refers to the 
ex tent to which the assessment of student 
progress is carried out fairly, without bias,and 
witho ut be ing compromised by dishonesty on 

the part of the t est-taker - in short, witho ut 
ch eating ." 

(Shyles, 2002) 

W hy the concern w ith Online 
Ac ademic Integrity? 

Explosive Growth in Online Courses 

.9.7% growth o f e n ro llme nt from 2005 ­
2006 

• 2S% of all US Highe r Ed s tu dents on line ­
3.5 Million s tu dents 

200 7 Slcan-C repe-eOritn~ Naoon 

Why t he concer n with Onl ine 
A cademic Integrity? 

Faculty Percepti ons 

• Today's t e chno logy ma kes it easier to
 
cheat
 

• Ed ucat o rs be lieve th ey can	 spot cheati ng 
- but on line c heating is new te r ri tory 

• To ols t hat are used in tradit ional 
class ro oms. such as tests or pop qu izzes 
o r proctored exams do no t work as w ell 
in an online environment 



Questions 

• How do yo u defr neAcademic Integr ity? 

•	 How many of you believe tha t students 
cheat more often on online tests th an 
t hey do in traditional settings! 

•	 How many of you requ ire pro ct o red 
t esting? 

• Ho w	 many of you build in multiple means 
of assessment in yo ur online courses ? 

Is this on the test ? 
Acadermc lntegri')' in Online.Assessment 

Richard Leslie 
Fred Hills 

McLennan Communi')' College 

What is Academic Integrity? 

• Scho lar ly activities in an ope n, honest and 
re sponsible environment 

• Commitment NOT to: 

• Falsify 
o Misrepresent 
• Deceive 

• Promote values of: 
o Hones')' 
• Trust 
• Fairness 
o Respect 
• Responsibility 

"The phrase academic integrity carries a variety of 
meanings. O ne meaning refers to the ex tent to 
which a cou rse of learning that is offered actually 
delivers what is promises in a compe tent, clear, 
and complet e way. Ano ther meaning refers to the 
ex tent to which the assessment of student 
progress is carried out fairly, without bias,and 
witho ut be ing compromised by dishonesty on 

the part of the t est-taker - in short, witho ut 
ch eating ." 

(Shyles, 2002) 

W hy the concern w ith Online 
Ac ademic Integrity? 

Explosive Growth in Online Courses 

.9.7% growth o f e n ro llme nt from 2005 ­
2006 

• 2S% of all US Highe r Ed s tu dents on line ­
3.5 Million s tu dents 

200 7 Slcan-C repe-eOritn~ Naoon 

Why t he concer n with Onl ine 
A cademic Integrity? 

Faculty Percepti ons 

• Today's t e chno logy ma kes it easier to
 
cheat
 

• Ed ucat o rs be lieve th ey can	 spot cheati ng 
- but on line c heating is new te r ri tory 

• To ols t hat are used in tradit ional 
class ro oms. such as tests or pop qu izzes 
o r proctored exams do no t work as w ell 
in an online environment 



Questions 

• How do yo u defr neAcademic Integr ity? 

•	 How many of you believe tha t students 
cheat more often on online tests th an 
t hey do in traditional settings! 

•	 How many of you requ ire pro ct o red 
t esting? 

• Ho w	 many of you build in multiple means 
of assessment in yo ur online courses ? 

Is this on the test ? 
Acadermc lntegri')' in Online.Assessment 

Richard Leslie 
Fred Hills 

McLennan Communi')' College 

What is Academic Integrity? 

• Scho lar ly activities in an ope n, honest and 
re sponsible environment 

• Commitment NOT to: 

• Falsify 
o Misrepresent 
• Deceive 

• Promote values of: 
o Hones')' 
• Trust 
• Fairness 
o Respect 
• Responsibility 

"The phrase academic integrity carries a variety of 
meanings. O ne meaning refers to the ex tent to 
which a cou rse of learning that is offered actually 
delivers what is promises in a compe tent, clear, 
and complet e way. Ano ther meaning refers to the 
ex tent to which the assessment of student 
progress is carried out fairly, without bias,and 
witho ut be ing compromised by dishonesty on 

the part of the t est-taker - in short, witho ut 
ch eating ." 

(Shyles, 2002) 

W hy the concern w ith Online 
Ac ademic Integrity? 

Explosive Growth in Online Courses 

.9.7% growth o f e n ro llme nt from 2005 ­
2006 

• 2S% of all US Highe r Ed s tu dents on line ­
3.5 Million s tu dents 

200 7 Slcan-C repe-eOritn~ Naoon 

Why t he concer n with Onl ine 
A cademic Integrity? 

Faculty Percepti ons 

• Today's t e chno logy ma kes it easier to
 
cheat
 

• Ed ucat o rs be lieve th ey can	 spot cheati ng 
- but on line c heating is new te r ri tory 

• To ols t hat are used in tradit ional 
class ro oms. such as tests or pop qu izzes 
o r proctored exams do no t work as w ell 
in an online environment 



Questions 

• How do yo u defr neAcademic Integr ity? 

•	 How many of you believe tha t students 
cheat more often on online tests th an 
t hey do in traditional settings! 

•	 How many of you requ ire pro ct o red 
t esting? 

• Ho w	 many of you build in multiple means 
of assessment in yo ur online courses ? 

Is this on the test ? 
Acadermc lntegri')' in Online.Assessment 

Richard Leslie 
Fred Hills 

McLennan Communi')' College 

What is Academic Integrity? 

• Scho lar ly activities in an ope n, honest and 
re sponsible environment 

• Commitment NOT to: 

• Falsify 
o Misrepresent 
• Deceive 

• Promote values of: 
o Hones')' 
• Trust 
• Fairness 
o Respect 
• Responsibility 

"The phrase academic integrity carries a variety of 
meanings. O ne meaning refers to the ex tent to 
which a cou rse of learning that is offered actually 
delivers what is promises in a compe tent, clear, 
and complet e way. Ano ther meaning refers to the 
ex tent to which the assessment of student 
progress is carried out fairly, without bias,and 
witho ut be ing compromised by dishonesty on 

the part of the t est-taker - in short, witho ut 
ch eating ." 

(Shyles, 2002) 

W hy the concern w ith Online 
Ac ademic Integrity? 

Explosive Growth in Online Courses 

.9.7% growth o f e n ro llme nt from 2005 ­
2006 

• 2S% of all US Highe r Ed s tu dents on line ­
3.5 Million s tu dents 

200 7 Slcan-C repe-eOritn~ Naoon 

Why t he concer n with Onl ine 
A cademic Integrity? 

Faculty Percepti ons 

• Today's t e chno logy ma kes it easier to
 
cheat
 

• Ed ucat o rs be lieve th ey can	 spot cheati ng 
- but on line c heating is new te r ri tory 

• To ols t hat are used in tradit ional 
class ro oms. such as tests or pop qu izzes 
o r proctored exams do no t work as w ell 
in an online environment 



The truth is out there
 

(maybe?)
 

•	 While there exist plenty of studies re lated [0 

plagiarism. there are few hard s ta tistics 
related to online cheating on tests. 

• Ch eating is a serious co ncern: 
D Results of one study of 824 college students. 76% 

said they would cheat WIth only 2% sayingthey 
would not and turn in those who did (Chapman. 
Davis.W roght. 2004) . 

• 70% of undergraduates say that they have cheated 
and 25% have done so in the last year (McCabe. 
2005) 

() 
\.-0 Th e t ruth is out there (maybe ?) 

~ • H ow eve r, re se arch ind icate s that c heating 

is no more preva lent in online courses 

th an it is in face to face classes. (Carneva le, 

1999 ; Hamlin & Rya n, 2 004; Ke llogg , 2002; 

G rijalva e tal., 2006) 

Perception versus reality? 

• D espite re sea rc h showing a la rge numb e r 

o f s tud e n ts che at in trad it io nal c lasses, 

faculty still believe th ey a re be tter a ble t o 

detec t cheating in a proc tored 

e nviro nment 

Concern with identity 

Higher Ed Reauth orization Bill 

Inst itut ions offer ing distance education are 
required to have processes to es tablish that 
"the student who registers in a distance 
education . . . program is the same student who 
participates in and com pletes the program and 
receives the academic cred it:' [HEA. sec 495] 

WCET's Recommendat ions 
in response to th e Higher Ed 
Reauthorization ACt 

• Use Complia nce ap proaches 

D Employ plagiarism det ection software and 
lock-down browser s 

o Establish physical proctoring centers 

o Install remote proctoring devices ­
bio metr ics, web cams, for example 

o Utilize other s tude nt identity technologies ­
embedded questions abo ut personal histo ry, 
addre sses, favorite pet, ere 

WCET's Recommendations 
in response to the Higher Ed 
Reauthorization Act - co ntinued 

• Use Pr eve ntion a pproac hes 

o Employ varied assessm ent tech niques In place 
of high stakes exams 

o PU t greater reliance o n wr itte n assignments 
and threaded discussion s 

o Use large test banks and timed test delivery 

o Establish instit utional hono r code s and 
educate students on appropria te and 
inappro priate academ ic behavior 



A Secu re Test ing Environment 

• Issues 
• Who is (;lkmg me test? 
• Cheating 

· Working 10 Gro ups
 

· Sharing the t est questions
 
· USing o ther reso urces
 

• Po ssib le So lut io ns 
• Proctored test ing Centers 
q Secure browse rs 

<> Biom etriCS 

• O the r third-parry solutions 

"Simply by changing the assess me nt of 
you r subject you can affect the way 
st udents engage wit h the subject 
co ntent." 

Institute for Interactive Media an d Learn ing 
• l}fw.t;rt.I(yoI Tt etlnolo "'s,ooc,­

Test Integrity 

• St rategies 
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Changing the way we look at 
Assessment 

• Not necessarily a cha nge in practice but a 
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• W hat's th e pur po se of asses sment? 

• Assessment that is o ngoing 
o	 Multiple means of asses sment that include 

ongoing activities 

• Assessment of Highe r Order Thinking 
Skills (HOTS) as well as lower 
o	 Not JU St kno wledge but application and
 

creation of new things
 

Refram ing the Issue 
• Multiple means of assessment 

• To address acaderruc integri ty issues 

o Bec ause it"s good pedagogy 

• Timely and appropriate feedback 
..	 Wi Lhour; feedb ack. assessment \5 not a. l e~ r ning activity j( s a 

co mpliance activity 

• 2 J" Century Learner 
D foc using assessment on using and finding.rarher than 

memo r izing and repeating 
· Elliol MU le - fingel"t'lp I<llo~edge 

• Wh3t employers want 
o Those who can co llabora te 
o T ho se who can co mmumeare 

• RealWorld Tasks 

Why give a test using th e online 
testing module? 

• What's driving the decis ion to use tes ting 
in the on line course structure? 
o Co nvenience 

• For Students and Faculty 
· lime Shifring 
• FJexibilicy
 

· Multiple choice andTrue/False cescs are seUgradingonlme ­

im rnedrarc scored feedback 

. For Faculty 
• E.>.sy t o deploy 
· Textbo ok publisher resources - (esc banks 

o Pedagogy 
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Is online testing bad? 

•	 Testing isn't always bad, b ut it is not t he 
on ly means we have of assessing studen t 
progress on line. 

•	 Testing is an Assessment approac h but not 
th e only ap proa ch. 

• In a ddit io n to t he H ighe r Ed 
Re authorizatio n Act's concern with 
academic integr ity, t here are some 
sign ificant security issues with online 
tes ting. 

Assessment th at is ongoing 

• Proj ects 
o Presentations 
o Creatio n of media 

• Journa ling 
o Reflective
 
e Reveals understanding
 

• Lear ning Contracts 
o Student driven assessment 
o Structured between Faculty and Student 
o Activities related to learning objectives 

• Serv ice Learn ing and Internships 

Assessment that is ongoing 

• Research Pape rs 
• Students submit preliminary work
 
e Essays
 
o Case studies 
o Timelyevents 

• Discussio n board activities 
o It is easy to see the students voice throughout 

the semester 
o Can demonstrate depth of knowledge as the 

student engages with other students 
• G ro up Work 

o Use of wikis and o ther collaborative 
environments 

21 s t Century Pedagogy 

Addressing HOTS for the 21st Century 
Learn er 

• Analysing 
o Mindmaps to show co nnec t ions and flow 
o Reports 
o Mashing 
o Social Bookmar king 

• Eva lua ting 
o Debates via DB,IM ,Video and Phone 

Confer encing 
o Group discu ssio n summa ries 
o Mode rating Discussion Groups 

Address ing HOTS for the 2 1st Century 
Learner 

• Creat ing 

o Blogging and Video Blogging 

o Podcasts
 

e Modeling
 

o Social Networking
 

e Simulat io n
 



Testing's place in a ll of this? 

• W hile	 onlin e t e s ting can be used to
 
assess H O T S. th e re s ult ing t e sting IS
 

u s ually n o t self g r a d ing.
 

o Difficu lt [0 structure mult iple cho ice o r T/F 
que stions [0 measure HOTS 

o Essays 

o Sho re Answe rs 

• Security iss ues o uts id e of a pr o ctored 
sett ing make it hard t o giv e high stake s 
tes ts . 

Testing's place in all of thi s? 

• Te sdng ca n be a learning tool 
• Allow students to cake the same test repeatedly 

until they make a cer tain score 
o Build feedback mat concains informatio n o n 

where [Q find the answers into the test 

• Short quizz es ca n p rovide le arn ing feedback 
[Q bo th t he s tude n t and [h e lns cr ucco r as t o 
st udent 's co mmand of fo undat ional 
kno w ledge 

• Use of multiple sho rt quizzes th rough the 
semeste r - low scakes so less incentive to cheat 

Summary 

• Is th e re an Acad emic Integr ity p ro blem with 
online te sting? 
o Faculty Percept ions 
o Mandate 

• Is on line t esting ne cessa ry ? 
• Student and Faculty Co nvenience 
o Pedagogy 

• Can we make o nline resring m ore secure? 
• Proctoring 
o Remote Procto ring Devices 
• Third-party too ls 
o Scripts 

Recommendations 

• Reframing [he issue of assessrne nt 
e Pedagogical basis for using online testing 

• Jm me d tare feedback 

• Recognizing the limItations of the CMS testing 
modules to eas ily address HOT S
 
Utilizingmultiple means of assessment
 
• O ngoing assessment 
• Digiu.( forroacs 

• Addressing the needs of the 21" Century Learner 
• Focusing assess me nt.on USlfl & and Iindmg. rat her than 

memorizin g and repe..llong 
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PRINCIPLES AND STRATEGIES  
TO ENHANCE LEARNING 

 

 
Principles Strategies 

1. The brain processes parts and 
wholes simultaneously. 

metaphor, humor, complex activities, real-life 
content, thematic teaching, interdisciplinary 

2.  The brain seeks patterns naturally. discovery, inquiry,  puzzles, thematic teaching, 
graphic organizers, interdisciplinary teaching 

3. The brain processes information in 
multiple pathways. 

talking, writing, humor, faces, real-life 
content, complex activities 

4. Learning engages the entire 
physiology. 

self-care (nutrition, sleep), movement, music, 
emotion, interdisciplinary courses 

5. The brain is a social brain. collaborative learning, rituals, games, talking 
6. Each brain is unique. 
 

multiple options for achieving objectives, 
projects, alternative assessments, 
collaborative learning 

7.  Emotions are critical to learning.  
Threat and helplessness impair 
learning and appropriate challenge 
enhances learning. 

celebration, rituals, procedures, music, 
bonding activities, appropriate deadlines, 
appropriate levels of challenge 

8.  The search for meaning and the 
need to interact with the 
environment is innate. Embedding 
learning in real contexts and spatial 
memory promotes understanding and 
enhances memory. 

discovery, collaboration, real-life projects, 
community involvement, meaningful activities, 
movement, kinesthetic projects, thematic 
teaching, interdisciplinary courses 

9. Learning involves both focused 
attention and peripheral perception.  
Learning involves unconscious 
processes. 

classroom peripherals, teacher demeanor, 
processing time, reflection (daydreaming), 
real-life activities, contextual learning, 
interdisciplinary courses 

 
Copyright Janet N. Zadina © 2001 
 

Workshops are available on this subject, as well as other topics relating to the 
brain and learning.  Please contact jzadina@uno.edu or call 504-887-5444 for 
information. 
 
 
 
 
 
 



What Can You Do? 

♦ Strengthen pathways 

♦ Look for the compensatory gift 

♦ Use larger print and use visual and auditory aids 

♦ Find an area of strong interest and provide reading and activities in that 

area 

♦ Offer assignments that access alternative pathways 

 

 
 
 
 

Optimal Brain Functioning 
 

 Students’ ownership and sense of control over the learning 

 Positive social bonding 

 Hope and positive expectancy 

 A world that makes sense 

 Playfulness, joy 

 Respect of students and teachers for themselves and each other 

 Self-discipline and capacity to delay gratification 

 Sense of connectedness 

 
 
 

The following information is from Caine & Caine (see Suggested Reading) 
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Comparison of Teaching Models 
 

Caine, R. N. & Caine, G. (1991). Making Connections: Teaching and the 
Human Brain. Menlo Park: Addison-Wesley. 

 
 

Element of 
Orchestration 

Traditional 
Teaching 

Brain-based 
Teaching 

Source of 
Information 

Simple.  Two-way from 
teacher to book, 
worksheet, or film to 
student 

Complex.  Social interactions, 
group discovery, individual search 
and reflection, role playing, 
integrated subject matter 

Classroom 
Organization 

Linear.  Individual 
work or teacher 
directed. 

Complex.  Thematic, integrative, 
cooperative, workstations, 
individualized projects 

Classroom  
Management 

Hierarchical.  Teacher 
controlled. 

Complex.  Designated status and 
responsibilities delegated to 
students and monitored by 
teacher. 

Outcomes Specified and 
convergent.  Emphasis 
on memorized 
concepts, vocabulary, 
and skills. 

Complex.  Emphasis on 
reorganization of information in 
unique ways, with both predictable 
and unpredictable outcomes, 
divergent and convergent, increase 
in natural knowledge demonstrated 
through ability to use learned 
skills invariable contexts. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

Threat and High Stress Impair Learning 
- Anything that embarrasses students 
- Unrealistic deadlines or expectations  
- Uncomfortable physical arrangements 
- Inappropriate rules or teaching practices 
- Threat of harm or ultimatums 

What Cannot Be Accomplished in This Mental State 
- Higher order thinking 
- Abstract thinking 
- Metaphorical thinking 
- Creativity 
- Metacognition 
- Ability to see broader implications and multiple perspectives 

Optimal Brain Functioning 
 Students’ ownership and sense of control over the learning 
 Positive social bonding 
 Hope and positive expectancy 
 A world that makes sense 
 Playfulness, joy 
 Respect of students and teachers for themselves and each other 
 Self-discipline and capacity to delay gratification 
 Sense of connectedness 

 
====================================================================== 
From jzadina@uno.edu 

What Can You Do to Help Struggling Readers? 
 Strengthen pathways by giving them practice on problematic skills 
 Look for the compensatory gift and give them assignments that utilize 

their strong skills 
 Use larger print and use visual and auditory aids 
 Find an area of strong interest and provide reading and activities in that 

area 
 Offer assignments and assessments that access alternative pathways and 

multiple intelligences 
 
 
 
 

From Caine & Caine, (1981) Making Connections: Teaching and the Human Brain 



Suggested Reading 
 

*Caine, G. & Caine, R. &. C. S. (1994). Mindshifts:  A Brain-based Process for 
Restructuring Schools and Renewing Education. Tucson: Zephyr. 

*Caine, R. N. & Caine, G. (1991). Making connections:  Teaching And The Human Brain. 
Menlo Park: Addison-Wesley. 

Calvin, W. H. & Ojemann, G. A. (1994). Conversations With Neil's Brain:  The Neural 
Nature Of Thought And Language. Reading: Addison-Wesley Publishing Company. 

Cheville, J. (2001). Minding The Body:  What Student Athletes Know About Learning. 
Westport: Heinemann Boynton/Cook. 

Csikszentmihalyi, M. (1996). Creativity:  Flow And The Psychology Of Discovery And 
Invention. New York: HarperCollins Publishers. 

Damasio, A. (1999). The Feeling Of What Happens:  Body And Emotion In The 
Making Of Consciousness. New York: Harcourt Brace & Company. 

Damasio, A. (1994). Descartes' Error:  Emotion, Reason, And The Human Brain. New 
York: Avon Books. 

Diamond, M. & Hopson, J. L. (1999). Magic Trees Of The Mind. 
Dunn, P. A. (2001). Talking, Sketching, Moving:  Multiple Literacies in the Teaching 

of Writing. Westport: Heinemann Boynton/Cook. 
Fine, E. H., Josephson, & J.P. (2001). More Nitty-Gritty Grammar:  Another Not-So-

Serious Guide To Clear Communication. Berkeley: Ten Speed Press. 
*Gardner, H. (1993). Multiple Intelligences:  The Theory In Practice. New York: 

BasicBooks. 
Goleman, D. (1995). Emotional Intelligence:  Why It Can Matter More Than IQ. New 

York: Bantam Books. 
Green, M. (1995). Releasing the imagination:  Essays on education, the arts, and 

social change. San Francisco: Jossey-Bass Publishers. 
LeDoux, J. (1996). The Emotional Brain:  The Mysterious Underpinnings of Emotional 

Life. New York: Simon & Schuster. 
Majoy, P. (1993). Doorways To Learning:  A Model For Developing The Brain's Full 

Potential. Tucson: Zephyr. 
Noddings, N. (1992). The Challenge To Care In Schools:  An Alternative Approach To 

Education. New York: Teachers College Press. 
Pert, C. B. (1997). Molecules Of Emotion:  The Science Behind Mind-Body Medicine. 

New York: Simon & Schuster. 
Pinker, S. (1997). How the Mind Works. New York: W. W. Norton & Company. 
Sylwester, R. (2001). A Celebration Of Neurons:  An Educator's Guide To The 

Human Brain. Alexandria: Association for Supervision and Curriculum Development. 
Tileston, D. W.(2000) Ten Best Teaching Practices:  How Brain Research, Learning 

Styles, And Standards Define Teaching Competencies 
Zadina, J.N. (2003) Writing Now.  Boston: Houghton Mifflin 
*Zull, J. E. (2002). The Art Of Changing The Brain:  Enriching The Practice Of 

Teaching By Exploring The Biology Of Learning. Herndon, VA: Stylus Publishing, Inc. 
 

*Start with these       jzadina@uno.edu 
 
 
 
 



 
Brain Lab:  http://222.newhorizons.org/blab.html 
 
Brain Mind Learning: http://www.cainelearning.com 
 
Brain Plasticity, Language Processing:   
http://apu.sfn.org/content/Publications/BrainBriefings/brain_lang_reading.html 
 
Brain Science for the 21st Century:  http://www.nexus.edu.au/teachstud/gat/davies.htm 
 
Brain Work-outs:  http://apu.sfn.org/content/Publications/BrainBriefings/work.outs.html 
 
Critical Thinking:  http://www.sonoma.edu/Cthink/ 
 
Drake University:  An Overview of Brain Research:  
http://www.educ.drake.edu/romig/cogito/brain_and_mind.html 
 
ERIC Article “Academic Interventions for Children with Dyslexia Who have Phonological Core Deficits.  
ERIC Digest E539:  http://www.edgov/databases/ERIC_Digests/ed385095.html 
 
How Do Facts Stick in Our Mind?:  
http://apu.sfn.org/content/Publications/BrainBAckgrounders/memory.htm 
 
Layered Curriculum:  http://www.Brains.org  (I think you will enjoy this and get some strategies.  JZ) 
 
Mind/Brain Learning Principles:  http://www.newhorizons.org/ofc_21clicaine.htm 
 
Brain Facts:  www.sfn.org/brainfacts . 
 
Neuroscience Education:  http://faculty.washington.edu/chudler/ehceduc.html 
 
Neurosciences on the Internet:  http://www.neuroguide.com/ 
 
Project Zero from Harvard University:  http://pzweb.harvard.edu/default.htm 
 
 
 
International Dyslexia Association:  www.interdys.org/index.jsp 
 
LA Dyslexia Association:  Carolyn Blackwood, Pres., 888-323-0332 
 
Resource:  Patty Glaser, The Learning Center housed at Holy Rosary Academy, 482-7173 
 
Dyslexia Specialist: Denise Nagim, 517 N. Causeway Blvd., Suite A,  835-5550  
 
See bibliography for texts. 
 
Workshops are available on this subject, as well as other topics relating to the brain and learning.  
Please contact jzadina@uno.edu or call 504-887-5444 for information. 

 

 
 
 

 
BRAIN & LEARNING RESOURCES ON THE WEB 

 

DYSLEXIA RESOURCES 



 
CHECKLIST OF USEFUL QUESTIONS 

 
From Caine & Caine:  Making Connections:  Teaching and the Human Brain 

 
 
1. Are students involved and challenged? 
2. Is there clear evidence of student creativity and enjoyment?  Are 

students dealing appropriately with dissonance? 
3. Are students being exposed to content in many ways that link content to 

life? 
4. Are students’ life themes and metaphors being engaged? 
5. Are there “hooks” that tie the content together in a big picture that 

itself can make sense to students? 
6. Is there some sort of continuity, such as through projects and ongoing 

stories, so that content is tied together and retains interest over time? 
7. Is there any sign of continuing motivation or student interest that 

expresses itself above and beyond the dictates of the class? 
8. Is the physical context being used optimally? 
9. What do the setting, decorations, architecture, layout, music, and other 

features of the context actually say to students? 
10. What sort of group atmosphere is emerging? 
11. Are there any signs of positive collaboration, and do they continue after 

the lesson and after school? 
12. Do students have opportunities to reorganize content in creative and 

personally relevant ways? 
13. Are there opportunities to reflect in an open-ended way on what does and 

does not make sense? 
14. Are students given the opportunity to apply the material in very 

different contexts? 
15. Do students consciously and deliberately examine their performances in 

those different contexts and begin to appreciate their own strengths 
and weaknesses? 

 
Workshops are available on this subject, as well as other topics relating to the brain and 
learning.  Please contact jzadina@uno.edu or call 504-887-5444 for information. 

 
 
 
 
 



 
TICKET OUT THE DOOR 

 
1. The part of the presentation I liked the best was……  
 
 
 
(Would you have liked that expanded upon or was sufficient information provided in the time available?) 
1. The part that could have been shortened or eliminated was………. 
 
…because………. 
 
 
2. As a result of this presentation I feel….. 
 
 
3. Overall, I thought the presentation was……. 
 
 
4. This presentation will affect my teaching in the future in that I will….. 
 
 
5. What would you like the presenter to cover in future talks on the brain and learning? 
 
 
6. One thing I didn’t understand well was…………. 
 
 
7.  Would you recommend this presentation to others?  
 
8.  Other comments and suggestions: 
 
 
 
 
 
 
 
 
 
 
 
 
If you are interested in arranging a workshop for your organization or group please 
provide the following: 
NAME_____________________  PHONE# (              )______________________ 
 
EMAIL __________________________________ BEST TIME TO CALL:_______ 
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